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Rationale

This EAL policy has been written in recognition of the values of Swakeleys School for Girls,
following standards set out by the Department of Education® for EAL provision aided by the
ideas from the charity organisation, ‘The Bell Foundation’? founded in 2012.

We are a multicultural community, committed in our mission statement to the vision of the
school as a diverse and inclusive community governed by the Equality Act 2020. Thus, our
mission is to enable all students with EAL status or needs to have equal opportunities to
access the UK national curriculum outlined by the Department of Education?® across KS3, KS4,
and KS5%.

We are therefore committed to the education of all pupils in our school, whatever their ability
and whatever their additional educational needs.

Aims

Swakeleys School for Girls is committed to high quality provision for pupils for whom English
is an additional language and to raising the achievement of minority ethnic pupils, with EAL
needs, who are at risk of underachievement. The school will identify individual pupils’ needs,
recognise the skills they bring to school and ensure equality of access to the curriculum
regardless of their level of fluency.

This EAL policy aims to address strategies to create an inclusive school steeped in the
Swakeleys values: kindness, resilience, success, respect, trust, and diversity.

Swakeleys School for Girls will ensure that all EAL pupils are able to (in accordance to the
Department of Education?) :

e Use English confidently and competently;

e Use English as a means of learning across the curriculum;

e Ensure that all EAL pupils are fully included into the life and learning experience at
Swakeleys School for Girls.

e Where appropriate, make use of their knowledge of other languages to help enrich
the wider school community.

e To ensure that pupils whose first language is not English reach their full potential.

1 https://help-for-early-years-providers.education.gov.uk/support-for-practitioners/english-as-an-
additional-language-eal
2 hitps://www.bell-foundation.org.uk/
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EAL whole school objectives:

¢ To identify and assess individual EAL pupils’ needs as soon as possible.

¢ To acknowledge the importance of pupils’ home language and to build upon their existing
skills and knowledge.

¢ To make use of their knowledge of other languages through the use of bilingual
dictionaries and allowing and encouraging use of home language in support of the EAL
pupils’ learning journey throughout Swakeleys in their exercise books, lessons, and the
celebration of their own culture at school events such as Culture Day. The level of use of
their home language will be dependent on the independent learners’ needs and level of
English. This is also coupled with the use of Flash Academy that is bilingual to reinforce
subject specific vocabulary.

* To ensure parents/carers and pupils are involved in the process.
¢ To promote a whole school responsibility towards EAL pupils.

¢ To ensure that appropriate and realistic levels of attainment are decided upon within each
curriculum area.

¢ To make appropriate use of external agencies. (OK2KO English; Language Nut)

Principles

At Swakeleys School for Girls we adhere to the following key principles for additional language
acquisition set out by the Department of Education® in order to make learning and the
national curriculum accessible to all students, including those using EAL:

All pupils have entitlement to access a broad and balanced curriculum;

Language develops best when used in purposeful contexts across the curriculum;

e Effective development and use of language is crucial to the learning and teaching of
every subject;

e The language demands of learning tasks need to be identified and planned for, with

attention both to initial access and to extension;

3 https://help-for-early-years-providers.education.gov.uk/support-for-practitioners/english-as-an-
additional-language-eal
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e Access to learning requires attention to words and meanings embodied in each
curriculum area. Meanings and understandings cannot always be assumed but must
be explored;

e Teachers have a crucial role in modelling correct and appropriate uses of language;

e The focus and use of additional support time are best seen as an integral part of
curriculum and lesson planning;

e Adistinction is made between EAL and Special Educational Needs;

e Language is central to our identity. Therefore, teachers need to be aware of the
importance of pupils’” home languages and to build on their existing knowledge and
skills;

e All languages, dialects, accents and cultures are equally valued.

Management and administration:

a) Whole School Approach English as an alternative language is addressed in all
departments by subject teachers.

ai) Some pupils will receive support or EAL self-study materials such as CGP books and other
subject specific revision guides before they are included in the Mainstream Curriculum
depending on their situation and the time of year that they join Swakeleys. This is
differentiated based on their year group, their current attainment in individual subjects
from teacher reports. Those who are identified as grade A-C/D according to the Bell
Foundation framework* will be given access to Flash Academy to allow independent
learning of subject specific vocabulary; this is also bilingual and can help students expand
their subject specific repertoire.

aii) All pupils with EAL are included in mainstream classes upon arrival with support from
the EAL Coordinator, YLC, form tutor, and the admin conducting student admissions. .

aiii) Pupils are encouraged to sit an external examination in their first language to build their
confidence to achieve. This is done through the Community Languages examinations in Year
10 by the MFL department; however, as many EAL students do not take MFL, it is the
responsibility of the EAL Coordinator to liaise with the member of the MFL department in
charge of the exam that year. The EAL Coordinator must be part of the current Community
Languages exams Google Classroom, ensuring that students are aware of the opportunity to
encourage them to take part if they are able to. The EAL Coordinator may help liaise with
the parents or carers if need be.

b) Documentation

4 https://www.bell-foundation.org.uk/resources/eal-assessment-framework/
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All documentation and records are maintained by the EAL Coordinator on Google
Drive/Spreadsheet® and the G:\ (G:\EAL); these are confidential to the parent/carers and to
those members of staff associated with the child concerned.

Documents kept should include termly assessments carried out by KOM (saved on the
G:\EAL and summarised on the Google Spreadsheet mentioned above and/or Flash
Academy®, and timetables’.

c) Partnership with Parent/carers

We aim to work closely with parent/carers of EAL pupils and ensure that they are
encouraged to become involved in school activities. Parent/carers will be informed of their
child’s progress regularly through in-year progress reports as set out by the school calendar.
Emails will be sent out once a half term with their current progress assessed through the
Bell Foundation Framework. The EAL Coordinator will continually liaise with students should
parents have any concerns throughout the year and make contact accordingly.

Procedure

Information will be gathered during the initial assessment using the Bell Foundation
Framework upon the EAL students’ arrival to Swakeleys within the first two weeks:

¢ The pupil’s linguistic background and competence in other languages.

¢ The pupil’s previous educational and schooling activities and where appropriate the
family’s biographical background.

* The pupil’s level of English using the EAL scales as created by the Bell Foundation
assessment framework. Strategies to ensure access to the Curriculum

e Referral to external agencies such as KOM support sessions, if necessary.

The above information will be gathered by KOM, the EAL Coordinator, admin staff, or within
transition documents from previous school, if provided.

Monitoring

e Pupil’s acquisition of English to be monitored using EAL scales (The Bell Foundation)
in person and on Flash Academy.

e Regular termly assessments to be carried out and access given to all staff via email.
This is assessed in person and also on the Flash Academy platform. All staff have

5
https://docs.google.com/spreadsheets/d/1QCy96araProedwVJLeGy4n|CiCpoGxHu4xZ8x3HEO9k/edit
?usp=sharing

6 https://web.flashacademy.com/

7 https://www.epraise.co.uk/
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access set up to view these on the Flash Academy website as well as on the Google
Spreadsheet?.

Pupil’s attainment in curriculum areas to be monitored using:

e Regular reports (see appendix on page 14).

e Discussion with subject staff.

e Annual School Report in accordance to the school calendar.

e Flash Academy leader board for XP gained as well as assessment on the Flash
Academy platform.

These are completed by our external provider (OK2KO English: Katie O’Mullane) and the EAL
Coordinator and sent via email, accessed on Flash Academy, and also saved onto Google
Drive.

Strategies

Staff will use supportive strategies to access the curriculum for all pupils to include those using
EAL. The use of the following strategies are dependent on the individual EAL students’ needs,
their abilities, and the teachers’ planning. Through annual training during INSET in the first
term, new staff training, student shadowing, individual emails to staff, or breakout sessions,
the EAL Coordinator will train staff and support. These may include:

e Collaborative group work; this allows students using EAL the opportunity to work with
other students, improve oracy skills, and a chance to immerse in every day English.

e Enhanced opportunities for speaking and listening within lessons and also in extra
support sessions with KOM. These will include phonics, imaginative and transactional
writing, sentence structures, tenses and other grammatical features that are specific
to students.

e Additional verbal support-repetition, alternative phrasing, peer support; allowing
modelling of good spoken English and embedded meaning of subject specific
vocabulary within the curriculum.

e Additional visual support, e.g. posters, objects, non-verbal clues, pictures,
demonstration, use of gesture;

e Bilingual resources, e.g. dictionaries, on-line support, bilingual staff/pupils, texts, key
word lists;

e Writing frames, directed activities related to texts; teachers modelling good written
English as well as exam responses.

8

https://docs.google.com/spreadsheets/d/1QCy96araProedwVJLeGy4njCiCpoGxHu4xZ8x3HEQO9k/edit
?usp=sharing



https://docs.google.com/spreadsheets/d/1QCy96araProedwVJLeGy4njCiCpoGxHu4xZ8x3HEO9k/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1QCy96araProedwVJLeGy4njCiCpoGxHu4xZ8x3HEO9k/edit?usp=sharing

e Opportunities for role play within lessons and additional support lessons;

e Regular feedback regarding progress from staff through emails, school reports, termly
round robins for pupils of concern;

e Opportunities are taken to focus on the cultural knowledge explicit or implicit in texts;
these are embedded through our value of diversity as a school.

e Where language development and acquisition allows, learning moves from concrete
to abstract;

e Effective use and development of language with meanings embedded into each
curriculum area with the support of Flash Academy.

e Further support for pupils’ language development is provided outside the formal
curriculum, e.g. in assemblies, school clubs and homework clubs.

e EAL Club members to work to support students through a buddy system, creating
subject specific resources that are kept on the G:\EAL drive, planning of events such
as Culture Day tuck shop, and Tuesday morning help club in the LRC on a weekly basis.
EAL Club members will also help the EAL Coordinator in the management of reading
materials and revision materials for individual students kept in the cupboard in the
LRC. Reading books such as the Penguin Easy Readers and also subject specific revision
guides from CGP or other companies.

Planning, Monitoring and Evaluation

The pupil’s level of English will be established with reference to their proficiency levels (The
Bell Foundation framework) and the National Curriculum as set out by the Department of
Education.®

Whilst account is taken of EAL development, the school aims to set appropriate and
challenging targets for individual students, as tracked on SIMS. These targets are reviewed on
a regular basis and shared with parents through their school reports.

The school analyses EAL/Minority Ethnic student data from class assessments (on SIMS),
Flash Academy assessments, and progress assessments carried out by KOM termly and uses
the information to evaluate the effectiveness of additional support provided in terms of
student progress and deploy additional provision and resources appropriately.

Teachers’ lesson plans will provide differentiated opportunities matched to individual EAL
pupils’ needs. Collaborative planning with EAL staff will be undertaken as the needs of the
pupils/cohort requires such as new staff or when a student with EAL needs extra support in
accessing the subjects due to the language barrier.

Key language features, necessary for the EAL students to effectively participate in the lesson

and raise their achievement, are identified by the subject teacher through SIMS and being the
recipient of the emails, G:\ communications regarding EAL students and their updates. These
might be key words, certain patterns of grammar, and uses of language or forms of text.

9 https://help-for-early-years-providers.education.gov.uk/support-for-practitioners/english-as-an-
additional-language-eal

10
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Special Educational Needs and High Attaining Pupils

The school recognises that most pupils for whom English is an additional language and who
also require additional support do not necessarily have special educational needs or
disabilities (SEND). However, should SEND needs be identified during assessment conducted
by the SENDCO, EAL students will also have equal access to the school’s SEND provision. This
school recognises that students with EAL needs may also have SEND needs.

Similarly, the school recognises that there may be EAL pupils who are deemed as high
attaining pupils even though they may not be fully fluent in English. In this case provision will
be made for them through the school’s Brilliant Club should they qualify; the EAL Coordinator
to liaise with PL should there be students who qualify.

Assessment and Record Keeping

The school will ensure that all EAL pupils have access to all assessments, making full use of
special arrangements where appropriate in

These students are identified through initial and regular assessments in person and on Flash
Academy to monitor their progress. These aims are underpinned by the aims and objectives
of the Department of Education?.

Resources

In the classroom, a range of resources are used within lessons to support pupils’ linguistic
development, e.g. games, visual materials, differentiated worksheets, key word lists, bilingual
dictionaries, taped materials and computer software. Assessment materials use images and
texts which are appropriate for all students.

In the wider school, displays and resources reflect linguistic and cultural diversity, such as our
World Map residing in the main hall and EAL noticeboard next to room 118. Events which
celebrate the wide-ranging diversity of the college community will run throughout the year,
such as Culture Day.

Parents/Carers and the Wider Community

Swakeleys School for Girls provides a welcoming admission process for the induction,
assessment and support of new arrival pupils and their families/carers. We take account of
parents/carers' linguistic, cultural and religious backgrounds when planning the curriculum
and developing home-school links. Our celebration in Culture Day and in subjects, we adhere
to the Department of Education’s ideology of an inclusive and tolerant classroom
environment.

11



We aim to ensure that our written and spoken communication with families and with the
community is effective through the use of plain English, translators and interpreters.

Access to Community Language Examinations

Where possible and appropriate, the school will provide opportunities for EAL pupils who are

fully literate in their home language to take a GCSE/A level examination in that language. The
EAL Coordinator/the MFL department conducting community languages will contact parents
to discuss this on an individual basis.

First point of contact

The school will incorporate action plans and reviews relating to raising the achievement of
minority ethnic/EAL pupils. In addition, there is an ongoing programme of training and
support in place to ensure that teachers and support staff have the understanding and skills
to differentiate and scaffold learning for the pupils with EAL within everyday teaching. We
also have a team of staff with more specialist skills to support and deliver interventions for
pupils who are early stage learners of English.

Induction arrangements are in place for new staff and newly qualified teachers so that they
are familiar with the schools’ approach to supporting pupils for whom English is an additional
language.

Concerns

_Parents are encouraged to share any concerns they have at the earliest possible opportunity.
In the first instance parents should speak to the class teacher/form tutor with further
discussions with the EAL Coordinator, Head of Year or other key staff, such as our external
provider for EAL support (KOM) as required. Where parents feel that these initial attempts
to resolve any issue or address any concern have been unsuccessful, parents may escalate
their concerns to the senior staff member with responsibility for Inclusion.

12
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Example of student assessment:

0K2KO

English
PROGRESS REPORT

STUDENT DETAILS

Surname: JERELEWED Initially assessed as:
Code Aon 28.11.22
Meld  Redacted

Assessor:
K O’Mullane
School: Swakeleys Academic Year: 10 Class:
Country of Origin: Date of arrival in the Other countries lived in:
Egypt . Redacted NIA
First Language: Additional language(s):

Arabic
Some English
Spoken Y Read Y Written Y

PROGR

S REPORT 21.02.23

I'T1
[}

Redacted is making good progress in EAL and has definitely grown in confidence. She has

made friends and appears to be finding her place at school. She has said that she is able
to participate in Maths, but is finding it harder to follow other subjects due to her language
limitations — in classes where instructions are written as well as given verbally she is hetter
able to keep track, and can complete some work where another Arabic speaking student

is able to help with translation. She's keen to do more schoolwork, and has asked to be
set homewaork, in the hope that she will be able to progress academically.

Speaking & Listening B

Redacted can understand questions based on topics learned in class if delivered clearly, and
is beginning to understand longer, more complicated guestions if asked in context. She's
able to use this to translate and support her fellow students. She can express her own
feelings and ideas, and use a range of basic adjectives to describe people and places.




0K2KO

English
PROGRESS REPORT

Reading B

RCLETRIEIOMN is abie to read a simple text aloud, and to interpret the meaning of unfamiliar words
from context. She is ahle to identify specific information in a short text taught in class, and
pick up on some inference.

riting B

Redacted an now write simple sentences on familiar/pre-taught topics but her writing still
displays considerable EAL errors around tense and agreement, and she gravitates
towards one-word answers if permitted.

Key strategies for inclusion
« Provide instructions in writing as well as verbally
« Scaffoldfsimplify/chunk activities
« Encourage translation and use of L1

See below for further suggestions

NITIAL ASSESSMENT 23.11.22

Redacted lives with her Egyptian parents and three younger sisters (years 3, 5 and 8). They

speak in Arabic at home - her father speaks some English, but her mother very little, and
she believes her own English to be better than that of her sisters.

She and her family amrived in the UK one month ago and she joined Swakeleys on 21st
Movember. She is happy and enjoying her new life, having already made a couple of new
friends, both of whom speak Arabic.

Orevious education:
Redacted went to school from approx age 5, studying a hroad curriculum (including English)

up until leaving Egypt at age 15. Her favounte subject was music and she plays the guitar.

Having studied English at school in Egypt, Rowaa can read and write some English, but
finds speaking and listening more challenging - she currently understands very little in
class due to the speed of delivery.

Additional information:

Redacted is PC literate, and uses the computer primarily for internet searches, YouTube and
playing games.

She has been issued a school iPad which she uses fo franslate.




LANGUAGE ASSESSMENT

peabing & Listening: __AB_
Redacted _ _
can understand what people say about everyday things and correctly interpret

direct guestions about herself if simple [anguage is used and delivered clearly at
moderated pace. She can comectly interpret some social exchanges but lacks the
language to sustain longer conversations.

She can express her thoughts and feelings in simple terms, supporied by gestures,
although this is limited by her vocabulary. She is happy to try and speak in English,
searching for the required vocabulary and finding alternative

She cumrently understands very little in class due to the speed of delivery.

Reading: _B_
Redacted can read a simple text largely accurately, self correcting when necessary. Although

she reads with some fluency, he reading aloud lacks intonation as she takes time to digest
what she’s reading.

She is able to identify specific information in a basic text and interpret simple inferences.

A

Writing:

Redacted can write in simple sentences to describe a place and her experience of it. She
uses full stops and capital letters but is not consistent. She shows some awareness of
tenses but does not always know when they should be used. Her writing demonstrates
considerable EAL errors.

EAL Support Recommendation:

Although immersion will be important formnnguage and social development, she
would greatly benefit from regular withdrawal sessions (a minimum of twice weekly, for 1-2
hours per session), to allow her to develop her vocabulary and build confidence.

Ideas for teachersgg
« Seatgrou ith supportive, higher level students who will model corract
English and demonstrate how classwork is to be completed cormectly.
« [fthere is an Arahic speaker in the class, this may help with getting activities




Bell Foundation assessment framework:

EARLY DEVELOPMENT
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1 Can und d averyday Can und and respond to Can undarstand the main points of - Can begin to follow soms Can define the nature and purpose
@ pressions aimed at macting longler] questions and instructions  video and ether social meda culturally-specific p when being sought beis
simple needs of 3 concrote type, le3. *Tell me why you chose this material sbout familiar subjects ld-nlquu;q- Estoning or viewing
delvered dirsctly tothem inclear,  answer, and not any of heofhers]  delivorad cloarly contact, distance, gestura|

~ slow and repeated speech by a

w-:mw

2 Can follow ck Can d the main points of  Can follow and Can comprsband the dfsrant Can follow exterded speech oweny
when the contaxt and actions of ciear standard speach on familiss  other pupis during group work of 2 ranga of: whan it is not claarly stre d

ch d pe Suppol qularky n across difforont curriculum arsas  and when are
work, school, kisure etc, including [2.5. ‘table’in scionce and tatie'in  implied and not signalled explicitly

w short narratives and stories a description of 3 rooml]

3 Can understand asmall rangeof  Is becoming ware of lavals of Can some idiomatic or |5 beginning ctly inbarp: Cand d di
words, and, with help, everyday difficulty of the condent in the figurative expressions, but may intenation, stress and other ciwell-known idioms in contaxt
vocabulary fe.g. colowrs, shapes,  losscn boyond the mest concrote reguirs axplanat ! culturally-specific non-varbal {2.5. 'to kill fwo birds with ono

or simple topics can run Ake the wind) communication stone’; 'fo cut conevs]

w

4 Can understand what people sy Is beginming to engage weth Can genarally follow group Can fllow and participate in group Cansda:thymlnra
about evoryday things if they spoak  abstract or complax content, discuszion and ask fer help and comversations, especially on purpese, reiecting irrolvant and
slowly and with 3 supp Ludi capts that repetition wh familiar topics in informal Englich information
mannar axplained and illustratod casly

w le.3. pressura, poliution]

5 Can understand and follow Moy ack for carifiation andaatra  Can follow diroctions in clszsroom  Can ollow ressoning and Can follow the gist and some detal
dirocticns {e.g. how to get time when participsting in complax  tacks, paying attention to detzils  argumant in the same way as of 3 spokien text on 3 new topic at

re] listening tacks, group most poers normat speed [o.g. in the meda,
periarmances or class dscussions “qlﬂﬂ

6 Can understand 3 limited 3mount |5 beginning to comprahend 2 Can follow and understand Can dio-wsual Can F bon gainad from
of frag used range of topic-refated i subject-spodfic in standsrd dalect spoken languags, choosing 3
langusge exprossions acrss across diffarent subjects terminclogy it has pravicusly Mhhmrﬂmml suitablo organising format

subject aroas bean introduced ing contatts and can

 Iparticularly the scadernic rogister, ﬁnﬁﬁhmdm

wu}wwﬂ spesker viewpoints and attitudes

7 Can ask 2 speaker bo or Is beginning to correctly interprst  Can respond appropriatoly in most  Can communicats in mdiar Can ovaluate the quafity and
‘aplain words in order to intonation, and cther unplanned classoom axchanges  formil and informal registars, vaidity of information gained from
understand maore of the mess3ga ing spoken pocvnunication
Iparticularly when in supportva ‘communication mainly at 2 Seral level and

 situations] ergansing language and ideas

H drawn from dfferent sources

8 Can listan for longer, and Can foll Can und the gistofmost  Can undarstand an unfamilisr Can foliow 3
understand new words and urawmnlnwmpwﬂiq spoken and sudicvizus! teets, and  spasker on 2 Emiar topic &mifar topics or themes and ask
phrases when content is deliverad can identify specic information if appropriate and rolevant questions
with encugh contextual support questions 3re gven

9 Can understand questions aboet  Can understand and use, Can angage in sustained Can record and organise spoken  Can identify the offacts of dovices
topics L din cl dspendently, many of the to 3 lovel approaching thatofmost  information 1o sat guidelines such 35 rhythm, mataphor and

systems and scaffolds {e.g. use dagrams, graphs, tables|
that operate within lessens

| lega ing framework to

w jot down facts or deas while

wAppwshhin:r“M Can understand the informaticn Can begin to intarpret mosningand  Can follow and icateina - Can identy implied ¥

~ confident, engaged and contant of the majority of rocorded  foelings from intonstion, volume,  waricty of socal and learning {rom spoken langusge {eg. racist
independent in tasks requiring or broad: dio material on stress, ropstition and pacing, contexts, understanding ideas and - atitudes)
listening and speaking i n icutarly wh King with inf Son on a range of Emiliar

defivered in clear standard speech ;u‘h'qlu Lopics and issues
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EARLY DEVELOPMENT
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Can producs smgls, mainly
isolated phrases about people and
mwolmmmm

such s omission of

{og Hooupiain me]

Can express basic neods or
hﬁqsinmqinm‘v:d

Can usa commenvarbe like go,
do and make but with fraguent
omission of inflection [e.g. ‘Yeacker
say) or probloms with negative
forms [e.g. ¥ not do 1t]

unslly
teacher fe.g. ‘Curley fry to say who
is bass i fhe ranch

Pronounces comprehanzibly and
attempts 1o approximate English
strecs and intonation (.. whon
asking 3 question, using the
negatve, emphasising 3 word]

Canith'nau’wkvnyhn
communicstion is dependent on
maahrmd
speech and rephrasing

Can azk 3nd answer simple
gQuastions and initiate and respond
%o simple statements in aress of
immedizte reed or onvery familiar
topecs studied in class

Can say what they like and diskia
{eg schoot subjects, lesson
3ctivities, sport, loisuro activitioz)

Can describe poople, placesand Can comenunicate simply in routine  Can summanise in longer Can produce dear,
ons in simple tarms. tasks to 3ck for and provide things,  utterances, with come ohesion,  floweng, well-structured cpoach
lo.g. ‘She (s very taif Jody with black  got simplie information and discuss  about subjoct content fe.g. When  with an effoctive logical structurs:
giasses’, ‘Myphone case itisbive  what to do next began numbeor of dosths the recipier
and has picture of birds i troes | got lower] ‘and remembar significant points
Can express own foelings and Can axpress and respond to Can axpress opinions and Can gve a cloar, prepared
wishes more indspendantly foelings such as reactions gieng reasons in
wm interost and solutions or what 1o do next, gving  support of or agenst 3 particular
triaf reasons and peint of view, and gving the -
and
Can use some froquently haard Can contribute to Can use 3 growing range of Shows an understanding of
adjectives independantly [o.g. BAg,  di: ith frionds, p d  subject-specific technicsl stress, chythm and intenation and
‘fast’, ‘good] l\irqnodushradu-n wocstulary and bagin tousc some  hiow these can comey values,
locally practised school English imagery leg. phors and d iselings
Can communicate some content  Cam cormenent briefly on theviews  Can wuse both formal and inf an symthesi d roport
about concrote matters during of others {a.g. in history lessonsor  English in apprepriate contaxts informiation and arguments from
simpie, familiar tasks feg Ths in literabura lessens| 2 number of sources
animal cell, i has 3 pars]
Can somatimes participate Consoli-corract some slips of the  Can expruss their thoughts aboct Can easilly follow and contrivute to
fectvely in de ion with tengue dfpr i abstract or cudtural topics such as plax i
English spaskars who modfy ther  arrors music or films in group discusss
langusge to make it easier for abstract, unfamiliar topics
them
Can give simple directions and bnnpnnhﬁdq!hm. Can axpisin why somsthengic a Can dafend opinions in dscussion
instructions [o.g. expiain how to problem fe.g. by e gfacts, by providing rolevant
3 haro or do something] _ politoly e g. by making o or arguments) gumants and
comparisons 3nd contrasts]
Can participate in short Can explain own point of view and  Can gve 3 clear, systematicaly Can relate the plot of 3 book or film
tonversations in routine contexts  defond it [e.g. in a class di developed p ion, with and describa their roactions
on topics of intorest in an RE lossen) Fighlighting of significant points,
and relevant supporting detad.
Can discuss what 1o do naxt and Can discuss &emiliar cubjoct Can axphsin in reazonable detad Can expross themsohwes fluantly
make and respond to suggestions, different curriculum  the results of an enquiry and cpontsnaousy, controlling 2
but st Bkaly fo strugglawith aress fe.g. scence axperiment] nge of reg
complex utterances such as 'If
csuses for condiionals and
conjoctura [o.g. I you inave £
ey, it
Canindicate tima by phrases such  Conuseparaphrasotocover geps  Can expruss thoughts and feclings  Has good command of 3 brosd
2z ‘noxt woek', 'last Friday’, i In vocabulary or structural ty using allugions, moking jokes  vocabularywith Little obvious
November, ‘at three o'riock” ard using some idomat g for axp or
xpressicns veidance strategies.

Iz beginning to successhully take
part i groupwork with peersin
lezsons and in whole-claze
interaction with the tascher

Cmmahmulp-mn
comin , Tesponding to

i lines of
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EARLY DEVELOPMENT

GETTING CLOSER TO THE NEXTBAND
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BANDA

BAND B

BAND C

Engages with reading activities in  Can recognise many Can understand and locate refavant  Can tackle most curriculum- Can read 3l forms of thowritton
English, continues to use first occurring words by sight or initial  information inonline and printed rolated reading tasis, adjusting Lnguage in print o online weth
language, cultura 3nd axpark lotter, 3nd is bognning to usa carriculum material, and in focus and speed of reading for -a.mdaﬂng
when given the opportunity [¢.g. of graph P yday weitten e uch purpeses, but need dstically s
gnising vocabulary pondence ¥ decode emails, school kettere/notices and  support 1o deal with unfamilisr M““mqﬁﬁ
such 3s ‘voicana’ - vedcan'in unfamilizrwords taxt messages idioms and abstracted meaning articles Jo.g. sports reports]
Reormanian and using factusl
knowledge scgured v first
u3ge], 3nd G recoy
wsa pictures and other visusls 2z 2
sourca of masning
Can recognise and understand Can ciassify and sortvisusl images  Can decipher the mesning of Can use spelling patterns, Can independantly choosa
familiar words fincluding own using word labels or icons fo.g. unfamiliar words by usng context,  syntactic and somantic cues, to stratgies to achieve
name if now to reading or to minarais varsus metats) subject content knowledge and week out the meanings of |o.g.varying the
Rorman script] on dsplays and infarencing unbsmilar words (e.g. ‘rotherty,  pace of reading fer salactive
netices in the classroom ‘sholthish"or using knowtedge of Sttantion and taxt difficully}
“tadon/took’ to work out what
‘shakon’ or “shook’ mosns]
Can bagin toidenty graphema-  Can rocognise and d Can rocog ng Can maiks predicticns sbout the Can distinguish betwaen factual
with some words, and simple Xationzhi a5 causafef likafy content meaning of sttements and a writer's point of
familarwords when readingout  sentences jwithvisusls] thathave and time sog ithin and iculum, subjoct 3nd literary viow [0.g. an account of the
loudle.g. the/</ soundinwords  already bosn taughtrehearsed in - across santonces signalied by texts based on knowledge of the Fistorical avents loading to the
such 3z ‘ot ‘swent] class signpost words, such ac ‘Because’,  different clacsroomaactivities and  FirstWorldWar varsus an
‘aiforont from' text ypes appreciation of a poem]
Can begin to make sense of the use  Can find and axtract i n Can und d and track Can road aloud 2 curriculum- Can follow contemparary fiction
of commas, full stops and other 2 short taxt that has been across sentences and pastages,  rolated txtwithout roh dependantly and can discern the
frequantiy usod p i ht/reh d fincluding wsual  paying attention to tops signalling meaning through volume  Serary technigues invobed
* when reading both quistly to and graphics] toanswer language le.g. Yorest, Yoesiand  and patterns of stross feg. afitoration]
onesolf and to others ‘what' and who' quastions cehasve markers o.g. . intenation
“secondly’ to axpress cohesion in
Can foliow a chortwritton textwith  Can und d and use diags Can road short texts zloud, Can search for and lecate Can handle bock-length factual
¥ suralandvicual supportieg charts and other displays showing  showeng awareness of word information from 3 range of and biographic texts, spprodating
listening 1ot being road alowd, announcements and notices infloctions fe.g. “ed”in ‘Walked| sources, including the internat and  diflerent styles; cain
someone using tho illustrations to  arcund the school and using punctiation to quide social some subject spocialist Grgon in
clarify meaning by pointing, ion {e.g. commas for brict own fietdis] of intarest
pausaz]
Can use print and digtsl Can rocogrise and Can und d fictional texts Cmusnaraqon'mdng:nd Can comprehend printed and
Infirstlanguago 3s 3 support for  subject-specific vecabulary and written in but suchzs Ihaﬁhs:dﬂnp
joining in curriculum in  associsted J0ns with may still necd heolp to distinguich aﬁuﬂngmdingral. loctr ith
lish support [e.g. ‘eguais”in literal from rersading, scanning and reading ﬂ‘wﬂde
2 meaning, obliqus cultural on, 25 appropriste for the tack 3t the auther’s stances or viewpoints -
At dhumnowr  hand
Can recognise and re-use now Can bagin to combine dovalopn Can und d curri Can solect, transier and transform  Can identify meaning, relationships
Englichvocabulary in the contextof  laarning strategies such 2z using relatod bexts bayond the literal information from 3 text, solecti and of inft
classroom activities, and word recognition, contaxt, own level, with tsacher and pear Mmhhm:t curriculum taxts je.g.
. understand words looked upin (perience and rop ding using context andvimsl  hand leg. fromanovel forabock causalfefinct, problemy solution,
bilingual enfine/print rescurtes deciphar meaning le.g. inactivitics  clues to deduce meaning review| oica]
hﬁnhmdamdh '
Can recognise and understand Can attermpt to navigate curriculum  Can extract kay information and Can search and locate information  Can analyso 2 range of texts and
words and short texts that have material, using hoadings, contents. i
been taught/rehcarsed in class lists, page numbers, vissals and
graphics [particuarly if onfing)
Can recognize common spelling  Can bogin to make use of visusl
patterns, prefes re-'in cues and graghic information whon
‘roplace’ and suffxes feg. “cycle”  resding wethout prompting
_ in ‘bicyclel, and is beginning to use
~ thic awarsness to sssist
comprohansion
Canruwuuandnadmm Can raad and understand most of
words cut loud, with 3pp! the words/: Js
pronuncation pass3ges in the texts that have
bosn tsught/rehsarsed
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BAND A

BAND B

BAND C

Can label picturas with simple Csn form and roproduce most Can use cohesive dovices to link k showing greator awarenessof  Can produce dear and detadiod toxt
words iarnt in lessons lotters and familiar within and between differencas betwoon formal and m:ﬂd]nﬂnﬂuhrﬂnh
{eg labe¥nga map] chustars of lottors in fraguently ‘but’, Wowever), but may need  informal langusge le.g. written curriculum subjects {o.g 2 report
encountered words without suppert  teacher and/or peer support cperating instructicns, the sariptof  on an experiment, a critiqua of
an overyday ion in 3 play) aftars|
Can form and reproduce some Can use basic punctuation Can use 3 variety of tenses. Can uso 3 wide range of Can prosent well-structured Stz
Englich latters as part of 2 accurately for vanous purpeses le.g. simple past tonse, features consi ¥ piex subectswith closr
curriculum tack le.g- commas to separate idass, perfect tencel based on taught nduﬁlgundpxnhm paints and justifications
capitals to start 3 sentenca, full eamples to reprasent choica of modal verbs {e.g. ‘woeld’,
£opa to conclude santences] ‘couid ), connectives fe.g. ‘then',
“Yater] 3nd conjunctions le.g.
“although’, however]
of Can use everydsy yand  Canconmect simple sentances into Camdhmmriuw Can summariso 3nd 5y nthesice
and-qkwdln; phrases [o.g. ‘scrap paper’, an on-task passage and cescriptions of tp & from 3 number of
k.;uottkh’lmdlyllmn “‘washing-up quid] and start to incorporate information frem dﬂ'wdﬁsmmhﬁn ‘resgurces and formulate own
latiors connected to certsin p ith cor diffarent to form an 1 lesson content -opinions to develop comvinging
sounds such as /f in sit"and 'stte] and terme toxt arguments
lag.hl!lphqofhud’h -
found out the answer] : :
Can copy andwrite own mame Can follow and reproducs Can prosent abstract and concrete  Can produce detailod snd doarly  Can wrrite clasr, well-structured
mn#-dhnhrmﬂhndhcu information in rofation to structured tavts across 3 ange of  texds in Englich acress the
for subjects acrozs L L subjas ith genres 3t an age-3ppropr icudum with an approp
le.g. title, subhaadings, naw pagel  ressonabla precision and cin fe.g. narratve, & position, style and rogistar
articulste solutions to sole argumentation| .
probiems haced on informatica
Can usa first language toscaffold  Can show some ofthe G froctwely with l‘.-np-udun-hnd-dlutuih Can-mm-:lw
their affert to form Englishwerds  differences between formal and s ing independance in to devolop and appraissl of litersry and
iquuadaimbiml&ngfsh informal Snguage, butwriting st familiar curriculum tacks [e.g. zgmhs-dmhgﬂl crostie texts
oquvalents, ask for English has features of evoryday answaring subjoct lusuunghg.am
tranclation of words in first langusge |og. Ymean', tomeon,  guestions], slthoush suppart for ]
‘you Anow’, grammar andvocsbulary i still
Can complote sentence starters # - Can show awareness of therange  Canwrite personal messages in Can respond to controversisl Can show cubticty in use of Englich
¥ examples are provided [e.g. Ylike,  of meanings of tences, but may the form of blegs, omails, etc. issues in writing by pr g pressions leg. ph
‘lam’, " come from] tand to uze the same tense for sharing news and thoughts about res i - Buumour, irony] 3nd use themwith
differsnt citustions [o.3. smple iszues of personal interest thair own and thece of others fid: ippropriatoly in contaxt
present tonse for both prasant and  [a.g. sport, education, friandship]
past
Can gi inf in Csn C shert, basic doscripth Can use some collocati g Can axpross own views affoctively
written form fo.g. name, address,  indspandantly, but might sack help  of past and prosent ovents drawing  “heavy rain] and celloquistisms, uuummm
3ga, date of birth when filéng in or roquire i on foslings  Butwriting otill has & of P and belicis
and emoticns feg. writingabout  men-idiomatic use of Bngage n
one’s Sirst school] ralation %o context and audience
fe.g. ¥ got familiar with . “instosd
of Yhecame 1
Can copy known letters sndwords  |s starfing o combi c brisf roports Can show some subtiety in Can planwriting with 3 particutar
rdahdhmrrlnbmmhpﬁs:ﬂ pruh:prayaphshnlalmh nnuhlnadﬂkl&g.ﬁnkh xpressions imobing foslings and  sudience in mind and whan
attemgpt to communicate thoir P ln-dmhdl emotions le.g. writing in tha role of  needed, can redraft toxt to suit
to toachers and mmmm formats {e.g presenting &ctual 3 story-based charactor exprossing - differant sudionces
feg colours, school subjects] justifying roasons for  emotions) :
actiens, stating causes of
Can write simplo, isolatedwords  Canwrite simple on-task snd Canwrite chort, simplo essayson Can demenstrate awaraness of Can vary styie and format to adapt
on familiar topics in relation fothe  mobeswe peragraphs on familiar topics of personal inferest orona cultural corventions of writingin o differant requiremants and
curriculum fe.g ‘water’and rver’  topics aer some rehearsal in rehasrsed curriculum topic English and in thoir first angusge contaxts of weiting
related to the fopic of the water ciass and/or with peers [e.g. heliday, sports] f2.g. use of an opening sentencels]
cychl in 3 gassage to indicate key ideas
that 3rc to follow]
Can writo simplo phrases sbout Can begin to write meaningful Can begin to edit theirwriting with  Can edit own work, and as s result,  Can review, avaluate and edit their
' themseos le.g. likes and dislikes, sentences and paragraphs, which  the cupport of toachers and peers  wniting showss greater fluengy, work independently
their daily e} reflact taught content in subjocts y and 3pproprs after
prooirading

20



